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Solidarity Write-Up  

Origins:  

Storybooks elicit fond memories for most people. We remember the intimacy of a family 

member or guardian reading aloud to us or telling us stories. These stories often hold moral and 

ethical lessons. We came up with the idea for writing a children’s book as a result of our own 

experiences being read to as children. We wanted to teach children about solidarity and 

inequality in an accessible way and one of the best ways to engage with young children is 

through books.  

 Empathetic people are more successful. And as with most things, empathy is best learned 

during childhood. But empathy is not innate, rather it needs to be taught. Immersing oneself in a 

story helps children understand feelings that are outside of his or her own experience. Reading 

books are important tools for developing good character values in children.  

We were inspired by storybooks with social justice themes. We looked at a number of 

books including,  “I Dissent: Ruth Bader Ginsburg Makes Her Mark,” “A Day in the Life of 

Marlon Bundo,” and other examples such as “No One Else Like You,” “Why am I me?,” “Come 

with Me,” “Most People,” and “Lovely.” Each of these books exemplified solidarity concepts. 

Some inspired good deeds and how small acts of kindness and bravery can improve the world. 

Others inspired readers to reflect on the world outside of their own. They deal with concepts like 

being different, but they also frame being different as what unites us as humans. These types of 

stories empower children to recognize inequality and to respond to it with solidarity, 

compassion, and empathy.  

Process:  

When developing our story, the following goals served as guidelines that helped steer us 

towards constructing our plot and characters: introduce children to the solidarity process from a 

young age, expose children to skills that combat inequalities, familiarize children with situations 



that may be difficult to navigate, maintain a level of comprehensibility that is appropriate for 

children, inspire compassion, empathy, and self-analysis, while ensuring that our children’s book 

is accessible to all children.  

Our initial draft was based on an animal society within a forest. The premise of this draft 

relied on a “big bad wolf” antagonist who through methods of violence and domination created a 

hierarchy among the other animals within the society. However, we quickly realized that using 

animals would distract from the story’s intent. Additionally, we struggled to organically include 

the solidarity and inequality processes. We ultimately concluded that using animals as characters 

would hold back our book’s teaching potential.  

We elected to take on a much more direct approach. Using children as characters allowed 

us to explicitly apply realistic examples of inequality processes and solidarity processes. 

Relatable examples throughout the story allow children to more easily relate to situations where 

inequalities exist and then recognize acts of solidarity. Through our characters within the story, 

we hope that children can find anecdotes that resonate with their own lives.  

Ultimately, we succeeded in creating a story that implements examples of all solidarity 

processes, while tackling a wide spectrum of inequalities. Targeted for ages five to nine, our 

story’s relatable anecdotes give children straight-forward, comprehensible advice. Additionally, 

through our book’s illustrations, we sought to create simple images that did not over-complicate 

the content of the story, while still mirroring the text’s content.  

 

Audiobooks:  

Since our goal was to spread the solidarity values and instill compassion in young 

children, we wanted to make sure that our book was accessible to everyone. We considered 

many different methods of distribution, but ultimately we decided to make our book available as 

an audiobook. Audiobooks, in general, are great for children who are learning to read. Statistics 

prove that they increase reading accuracy by 52% and comprehension by 76%. Additionally, 

children can understand two grade levels above their reading levels when listening to an 

audiobook. This was important because we were targeting a pretty wide age range and wanted to 

make sure that even young kids could understand our message if they couldn’t read.  



Additionally, audiobooks are especially helpful for children with learning disabilities or 

children who learn differently. For children with dyslexia, audiobooks can help them 

comprehend books at a much higher level than they are able to read. For this reason, we thought 

that an audiobook would ensure that people could learn about the solidarity processes regardless 

of ability. One last benefit of the audiobook version is that it can be played and listened to 

anywhere and everywhere, rather than simply during bedtime. Ultimately, this should help 

children think about solidarity more frequently and across different circumstances. 

Processes in the Story:  

We decided to write scenarios that children could relate to for each solidarity process, 

preceded by an inequality. After feedback from the class we decided to add two more scenarios 

that were not specifically built to fit a solidarity process (although they still fit). This resulted in a 

total of nine scenarios plus an opening and closing scene, led by a character named Taylor. Each 

scenario is structured similarly. A child or children, different in each scenario, is experiencing an 

inequality process. There is always a clear devalued party and a party that is doing the devaluing. 

This is followed by an explanation of why what was just explained was wrong and solutions to 

fix it. Then, explained by the character(s) featured in the previous scenario, exemplifies 

combing, which we’ll elaborate on later. We’ll now go through each scenario and briefly explain 

what solidarity and inequality processes we utilized. 

Page 3 features Taylor, the opening narrator. This section helps the reader identify a 

feeling that they’ve had in hopes that they can better identify what they will read in the rest of 

the story. This section sets up the thrust of the rest of the story -- we’ll be giving them examples 

of actions they can take.  

Pages 4 and 5 tell the story of Cara, who wants to join the football team but isn’t allowed 

to try out. This is an example of polarization and stratification. Cara is treated differently because 

she’s a girl. She’s not afforded the same privileges as the boys because of her essentialized 

abilities, which are weaker than the boys’. Cara is “made to be different” (Matthaei Ch 3 8) from 

them. Taylor explains that Cara should be able to try out for the team, an example of the equal 

opportunity solidarity process. As a member of the devalued gender group, Cara should have the 



same “rights and privileges” (Matthaei, Ch 4 4) that the valued gender group has. She deserves to 

have a chance to try out for the team and prove her abilities.  

Pages 6 and 7 tell the story of Matthew and Martin. Matthew is good at math, Martin is 

not. This is an example of stratification and subordination/stratification. Matthew views himself 

as superior to Martin because he has a skill that Martin does not yet have. Cara explains that 

Martin is very good at writing and drawing and Matthew needs to recognize Martin’s different 

skills, an example of valuing the devalued. Matthew has a skill (math) that is deemed superior by 

society. Martin has a skill (fiction writing) that is deemed inferior by society. Martin’s skills are 

just as “important and valuable” as Matthews and need to be “recognized and revalued” 

(Matthaei, Ch 4 4).  

Pages 8 and 9 tell the story of Jacob and Harry. Jacob does not want Harry to play with 

him because he thinks Harry’s too young, an example of polarization. Jacob views Harry through 

“the lens of difference” (Matthaei, Ch 3 8). Harry is categorically different from Jacob and 

“assigned different personality traits and different, mutually exclusive, … social activities” 

(Matthaei, Ch 3 8). Matthew explains that they’ll have more fun if they play together, an 

example of integrating. By playing together Jacob and Harry are “integrating social spaces and 

relationships” (Matthaei, Ch 4 4). They will have more fun playing together (and have a closer 

bond as brothers) when they bring their different experiences to the table.  

Pages 10 and 11 tell the story of Sammy and Marla. They’re playing house and they 

assign the parents roles based on traditional notions of gender, a culmination of many inequality 

processes including internalization. Sammy and Marla have internalized all of the inequalities 

involved in this scenario and it’s reflected onto their game. Jacob explains that the “Mommy and 

Daddy” can do whatever they decide on together and not be bound by what is expected of them, 

an example of discernment. By restructuring their game, Sammy and Marla are reexamining 

their notions of the way our social order is built. In doing so, they are freeing themselves “from 

their distortion by stratification and polarization, or eliminate them” (Matthaei, Ch 4 4). 

After receiving feedback from the class, we then added two additional scenarios. Pages 

12 and 13 tell the story of Aliyah. Aliyah is embarrassed that she cannot eat at lunch because she 

is fasting for Ramadan. Marla explains that Aliyah should be able to practice her cultural 



traditions as she wants. Pages 14 and 15 tell the story of Clara and Ezra. Clara gets lots of 

presents for Christmas and Ezra doesn’t get any. She offers to share them so they can play 

together. These scenarios attempt to address inequalities related to class and race/ethnicity.  

Page 16 continues Ezra’s story. His family is moving to another country, but he says he’ll 

share the lessons he learned earlier. This is an example of glocalizing. Ezra is “connecting social 

movements across countries” (Matthaei, Ch 4 4) by showing his new friends what he learned. In 

doing this he is “building global solidarity of values amidst diversity of local practices” 

(Matthaei, Ch 4 4). On page 17, we circle back to Taylor. She explains that we practiced what 

we learned to help each other. A character that had previously been involved in an inequality 

process gives advice and helps to spread solidarity to those who still need help. These are 

examples of combining. By helping others the characters are moving past their own individual 

issues. They are expanding their “sense of solidarity in standing against the oppressions suffered 

by others” (Matthaei, Ch 4 4). Page 18 summarizes the lessons of the book and tells the readers 

they can help others to help spread positive change just like the characters in the book, another 

example of envisioning.  

Workload:  

For our workload, labor was divided equally. We all worked together on the proposal and 

this write-up. Additionally, when we planned and plotted out the story, we met in person on 

multiple occasions. This was especially helpful when we ran into problems with our initial forest 

setting since we were able to brainstorm and rewrite another script. It was also useful for 

implementing the changes and feedback we got from the class after our presentation. For the 

actual production of the book, Carley found the website that we used and both she and Rebecca 

created the images for the book. Kalyani recorded the audiobook and provided suggestions for 

how to better include aspects of race into the book. Adelle edited the audiobook to include 

different sounds and music cues to make the experience more engaging. For the presentation and 

project write up, Rebecca covered the history and methods of children’s books. Carley covered 

developing the story. Kalyani covered the audio. Adelle covered the application of the solidarity 

processes. Adelle formatted and compiled all of our documents and composed our post on the 

solidarity website. 


